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OFSTED INSPECTIONS UNDER THE NEW FRAMEWORK – A REVIEW OF 

REPORTS PUBLISHED IN BUCKS, OXON, BERKS AND MILTON KEYNES TO 

MARCH 2020 

Introduction 

The new Ofsted Framework of 2019 seemed to promise a greater priority for 

the arts and culture within the assessment of Quality of Education. Very 

quickly in September there were anecdotal reports of Deep Dives in arts 

subjects and an interest in provision but nothing more concrete. The 

suspension of inspections due to the Covid Lockdown in March 2020 provided 

the opportunity to review reports published thus far and assess how significant 

a role the provision of arts and cultural education had played in inspections. 

The review showed that, although formal Deep Dives into arts subjects were 

relatively infrequent, many inspections considered provision of arts and the 

opportunities offered to pupils in their assessment of school performance and 

quality of education. There is compelling evidence of an expectation from 

OFSTED that arts subjects within the curriculum are planned and delivered 

with the same rigour and expertise as core subjects. The broader arts and 

cultural opportunities offered to pupils, to enrich the learning experience and 

as extra-curricular activities, were also held up for praise where they were 

found to be exciting and inspiring. The significant contribution the arts and 

culture can make to pupil wellbeing and personal development is also 

acknowledged. 

The review and data below give more detail to these findings. 

 

Ofsted Inspections Under the New Framework – a review of reports 

published in Bucks, Oxon, Berks and Milton Keynes 

Scope 

Between September 2019 and 25th March 2020 there have been 120 reports 

published following inspections in the Bucks, Oxon, Berks and Milton Keynes 

area: 98 primary (including 1 middle school), 11 secondary, 3 all-through 

(including 1 PRU) and 9 special schools of various designations.  
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Deep dives 

The number of subjects selected for a deep dive varies between 1 (where an 

Outstanding judgement is being confirmed) to 7. There is not a clear 

correspondence between size of school and number of subjects as of the 6 

schools where 6-7 subjects were looked at in depth there were 4 primaries, 1 

secondary and an all-though. However, in the vast majority of inspections 3 

(51) or 4 (39) subjects were scrutinised. 

The received wisdom has been that reading will be looked at in all inspections 

and this is true at primary level when deep dives in early reading and phonics 

are included. However, writing was only looked at in 21 primary schools and of 

English looked at in 10 out of 11 secondary schools. 

The tables below show the frequency that individual subjects were 

investigated. 
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Arts Subjects 

There have been some deep dives in arts subjects during the period. 

All schools  120 % 
Art 17 14% 
Music 7 6% 

Design & 
Tech 

2 2% 

Performing 
Arts 

1 0.8% 

   

Primary 98 % 

Art 12 12% 

Music 7 7% 

 

References to The Arts 

Although formal Deep Dives into arts subjects have been relatively infrequent, 

the reports show that many Inspectors are considering provision of arts and 

the opportunities offered to pupils, in their assessment of school performance. 

Reference was made to arts subjects specifically in 56 reports, which is 47% of 

the sample. These included Art (28), Music (20), Design & Technology (11), 

Singing (3), Poetry (3), Dance (2), Drama (2), Photography (1). Pupils and 

students having the opportunity to perform or enjoying performance was 

mentioned in 12 of these reports. 
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It is clear from the comments that the strength of these subjects is used as a 

measure of the breadth of the curriculum, the richness of the learning 

experience, the personal development and the enjoyment of pupils.  

• “Leaders and staff provide all children with a wide range of experiences and 

opportunities. For example, music lessons engage pupils and help them 

develop the confidence to try new things. In art lessons, teachers make 

reference to both modern artists and historical work.”  

 

• “Pupils are given the opportunity to take part in dramatic and musical 

performances”  

• “Leaders have high expectations for their pupils, making sure that pupils’ 

interests and talents are encouraged.”  

 

• “Pupils take part in a wide range of experiences which inspire new interests, 

develop skills, build self-confidence and nurture their talents.” 

  

• “Pupils recently joined in with other local schools to take part in a poetry 

competition. Some pupils proudly told me about their visit to the Royal 

Albert Hall and showed me their photographs of the visit. These, and many 

other experiences, help to extend pupils’ learning beyond just academic 

subjects.”  

 

The importance placed on the role of arts subjects in high quality education is 

perhaps most clear from the reports of schools who were judged to be RI or 

Inadequate. For example: 

• “The curriculum is too narrow and has key weaknesses. Pupils do not have 

enough opportunities to study art, music, design technology and modern 

foreign languages... [Leaders} should also ensure that pupils access a 

broader range of subjects, especially, but not only, creative subjects.”  

 

However, it is also clear that the expectation is that Arts subjects should be as 

robust in the sequencing of learning as the rest of the curriculum.  

• “In these subjects, teachers plan learning that builds on the things pupils 
have learned before in a well-considered order. For example, in art and 
design pupils in Year 4 learn about the collage technique of Matisse before 
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moving on to more skilful and challenging work based on the work of 
Francis Bacon. As a consequence, Year 4 pupils were able to talk confidently 
about how their previous work on Matisse helped them create their new 
piece of artwork.”  
 

• “Pupils develop a secure understanding in this subject [maths]. This is also 
the case in art. Over time, pupils develop a variety of artistic techniques that 
become increasingly complex as they progress through the school. Pupils 
carefully consider how they use these skills when creating pieces of 
artwork.“   

 

• “Teachers now know exactly what to teach pupils and in what order. In art, 
for example, pupils learn about the different painting methods before 
looking at how artists apply these skills”.  

 

Again, this is also evident from the many references to this not being the case. 

Often it is clear that schools have created robust curricula for core subjects and 

the inspectors appreciate they understand what needs to be done to bring arts 

and other foundation subjects up to that level. 

• “Leaders must now ensure that the skills and knowledge they want pupils to 

acquire in art, design and technology, computing and geography are 

carefully planned so that pupils’ learning builds sequentially.”  

 

• Leaders need to continue to implement their plan in design and technology, 

computing and art so that these subjects are as robust in the sequencing of 

learning as the rest of the curriculum.” 

 

• “In art, the impact of leadership is not so clearly seen. Pupils do not always 

make connections between current and previous learning. Therefore, pupils’ 

long-term learning is not secure. They do not remember artists who they 

have studied or build skills in a range of artistic media. While pupils enjoy 

art, they do not feel stretched or challenged by their lessons. This hampers 

their ability to deepen and extend their learning.”  

 

• “The quality of education pupils experience in foundation subjects, such as 
art and geography, is not currently as well developed as it is in English and 
mathematics. So, although pupils gain relevant knowledge in these subjects, 
a lack of careful sequencing means that pupils do not build on their 
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knowledge securely enough. For example, in art, pupils are not mastering 
techniques or, for example, building knowledge well enough of artists 
through history.”  

 

 
Teacher Knowledge 

The expectation that all teachers will have strong subject knowledge, and in 

primary that this extends across all subjects, is very evident from these 

inspection reports. Inspectors comment on it where they find schools wanting. 

However, as can be seen from the quote below, using external specialist 

teachers is not an answer, unless their work is properly integrated into the 

whole curriculum. 

• “Leaders have not had sufficient oversight of Spanish and music, which are 

taught by external specialist teachers. This means that these subjects do not 

link closely into the school’s wider curriculum aims.”  

 

• “[At KS3] Leaders have not provided some subjects, such as music and 
design technology, with enough time on the timetable. Teachers in these 
subjects lack the subject-specific expertise to develop pupils’ knowledge and 
understanding.”  

 

• Leaders need to make sure that all teachers develop their subject 
knowledge, to inform the way they teach each subject and to ensure that 
teaching builds pupils’ knowledge and understanding in different subjects 
reliably.”  

 

• In other subjects there is no clear plan of the skills and knowledge that 
pupils need to know. In subjects like history and science, teachers have 
insufficient guidance about what to teach. Teaching does not sequence 
learning well enough to ensure that pupils know more and remember more. 
Teachers have not had the necessary training to develop their knowledge 
and understanding in some subjects.”  

 

Trips, Visitors and Pupil Enjoyment 

Many reports (25%) highlight how learning is ‘enriched’ by the use of trips, 

visitors, special days and the use of the outside environment. The emphasis of 

such comments is on pupil enjoyment, excitement and that such experiences 
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make learning memorable. It is the impact on memory that is the link to the 

Inspection framework; in section 183 “The subject curriculum is designed and 

delivered in a way that allows pupils to transfer key knowledge to long-term 

memory.”  

• “The school’s curriculum is organised well and enhanced by memorable 
experiences.”  

 

• “Pupils’ learning experiences, including relevant trips, help them to 
remember what they have learned.”  

 

• “They [pupils] benefit from the huge range of inspirational experiences the 
school provides. These include, for example, talks by speakers and drama 
presentations.”  

 

• “Teachers plan experiences to capture pupils’ interest and reinforce their 
learning. For example, in history, pupils make a model of London after the 
Great Fire, build Mesoamerican pyramids from the Mayan civilization and 
make a Stone Age bow drill to create fire…. Teachers broaden pupils’ 
understanding of the world around them through carefully planned visits 
and visitors.”  

 

• Teachers seize every opportunity to ensure that pupils learn from first-hand 
experiences. Visiting speakers and trips to places such as the Tower of 
London help to enhance the curriculum and are very popular with the 
pupils.”  

 

• "Pupils learn a wide range of subjects, carefully linked together in exciting 

topics. Each topic starts and finishes with a memorable experience. For 

example, at the start of one topic, pupils talked to an actor playing someone 

who had witnessed the Great Fire of London. At the end of the topic, they 

created a museum for parents and carers. This gave pupils a chance to 

showcase their learning.”  

 

The Framework does not include pupil enjoyment as a mark of quality in 

curriculum intent, implementation and impact so it is heartening that there are 

so many references to pupil enjoyment in relation to trips, visits and creative 

learning. 
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• ‘Pupils especially like it when they have special days, trips or visitors. They 

said that these days feel like, ‘little holidays’” 

  

• "A major strength of the school is the wide range of activities it offers. Pupils 

love the experiences that add to their learning. For example, during the 

inspection, Year 4 were in full costume for their Viking Day... Leaders are 

passionate about broadening pupils’ learning. They have ensured that pupils 

have a rich array of opportunities. Experts come into school to work with 

pupils. These have ranged from meteorologists to chefs."  

 

The phrase ‘cultural capital’ is not used in any of these reports and only four 

(3%) reference culture explicitly; 

• “Pupils’ personal and cultural development is promoted through visits, for 

example to the local library, art exhibition and theatre.”  

 

• “Leaders plan learning, events and clubs that help pupils to build their 

cultural understanding. During the inspection, the whole school community 

delighted in performances of Bhangra dancing and the Haka.” 

 

• “Leaders have ensured that pupils’ spiritual, moral, social and cultural 

education is developed well.”  

 

• “Leaders have also promoted pupils’ cultural development. For example, 

pupils enjoyed learning songs from a range of different cultures in their 

music lessons.”  

 

The Inspection handbook is clear that the curriculum must supply the cultural 

deficit of those children who experience disadvantage. Two reports 

commented specifically about the school’s efforts to ensure that all their pupils 

benefit from the learning that trips, visitors and extra-curricular learning can 

offer. 

• “Leaders have taken care to ensure that all pupils, including disadvantaged 

pupils, benefit from this provision and the many trips they organise for 

pupils.”  
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• “[Pupils] delight in the extensive opportunities provided for them to fulfil 

their potential. Many, including disadvantaged pupils, take part in activities 

that are new to them, such as ballroom dancing and golf.”  

 

Extra-curricular Activities 

It is abundantly clear from these reports that the availability and range of 

extra-curricular opportunities offered by schools is significant in the 

assessment of the ‘richness’ of a school’s offer. Some reports focused on 

sporting opportunities, but arts-related clubs or extra-curricular activities were 

commented on in 30 reports, 25% of the sample. These opportunities are seen 

as critical to broadening pupils’ horizons, their personal development and 

enjoyment of learning. 

• “[Pupils] enjoy the school’s wide-ranging extra activities and clubs. The 

‘daily mile’ cookery club and judo are just some of the many activities on 

offer. Staff ‘go the extra mile’ to provide a wealth of activities beyond the 

school day.”  

• “The wide range of clubs that the vast majority of pupils attend enrich their 

understanding of the world.“  

• “Pupils grow in confidence. This supports them in trying the wide range of 

extra activities that are on offer, from sports, including dancing, to 

lunchtime pottery.”  

• Pupils appreciate the broad variety of extra-curricular activities that are 

offered to develop their wider skills. Pupils take part in sporting or musical 

activities, extend their interests in the arts and build their leadership skills”  

• “Pupils’ personal development has not been wide enough. They have had 

some opportunities to extend their horizons, which they have enjoyed. 

Parents and pupils want the school to increase the range of activities 

offered.”  

• “There is too little enrichment outside of the taught subjects. There are no 

clubs and there are limited opportunities for students to take on 

responsibility and develop leadership skills.”  
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Conclusion 

This research focuses on one sub region of the South East (Berkshire; 

Oxfordshire; Buckinghamshire; Milton Keynes – BOBMK).  However, it is 

reasonable to assume that a similar picture would be found if reports from 

other areas were analysed in the same way. These findings should embolden 

all teachers and school leaders to invest time and resources in arts, culture and 

creative learning, both within and beyond the curriculum.  The evidence 

confirms not only the value of the arts, culture and creative learning but that 

its prominence will add to, not detract from, their Ofsted judgement. 

 


